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Individualized Education 
Program (IEP) 

Implementation in an 
Inclusive Setting



Essential Question:

How can we ensure that students with 
special needs in the District of 
Columbia receive a Free and 

Appropriate Public Education within 
the Least Restrictive Environment 
through high quality instruction?



Participants will:

� Understand the evolution of inclusion and the 
benefits for all students

� Be able to write differentiated unit and lesson 
plans to meet the needs of students with IEPs

� Distinguish between accommodations and 
modifications that are effective in helping 
students with disabilities access the general 
education curriculum

� Identify tools for monitoring student progress.



Historically . . .

StudentsStudents



In a school with MAINSTREAMING      

In an INTEGRATED School

Evolution of Inclusion Evolution of Inclusion 
(Definitions)(Definitions)

* Adapted from Gee, K. (2002) Looking closely at instructional practices: honoring and challenging all children 
and youth in inclusive schools. In Whole school success and inclusive education. Sailor, W. (ed) 123-138.



Inclusion

The practice of providing a child 
with disabilities with his or her 
education within the general 
education classroom, with the 
supports and accommodations 
needed by that student. The 
inclusion typically takes place at the 
student�s neighborhood school. �
(NICHY, 1995)



What is an inclusive 
environment?

Think-Pair-Share



The Focus of Inclusive
Environments:

 Development of regular school 
and classroom communities that 
nurture and support the 
educational and social needs of 
every student in attendance

Stainback & Stainback



FEDERAL LEGISLATION (IDEA)
THE LEAST RESTRICTIVE 
ENVIRONMENT (LRE)

Individuals with Disabilities Education Act: (IDEA) does not use 
the term �inclusion.� It does require that learners be educated in the 
Least Restrictive Environment (LRE)



Key Elements of an Inclusive School

� Division and building-level consensus 
� Ongoing collaboration 
� Individualized goals weaved into general activities
� Provision of time 
� Strong administrative support 
� Parental involvement
� Strong peer networks 
� Use of natural supports



Thinking about Inclusion

� What does this student need to be able 
to do to be successful in my classroom?

� How does the classroom need to operate 
in order for this student to be successful?



General Educators and Special 
Educators�

� Must work in partnership to meet the 
needs of students with IEPs

� Neither side can be expected to do it 
alone

� Have to look at the big picture of support 
for any given student



Shared roles in the instructional
process:

� Share information about progress in the general 
curriculum

� Share information about the classroom 
environment related to progress

� Assist in developing and implementing positive 
behavioral supports

� Assist in identifying and utilizing 
accommodations and modifications needed for 
the student to be successful

� Contribute to decision making about 
participation in standardized testing



More shared responsibilities:

� Advocating

� Interacting

� Collaborating

� Teaching
� Innovating
� Implementing the 

IEP



What should support look like in your 
classroom?

� Consultation
� Collaboration
� Co-Planning
� Co-teaching



The Four Pitfalls

� The Aide

� The Rescuer

� The Only Expert

� Possessiveness



Mary Anne Prater, Council for Exceptional Children



Tools for Collaboration

� IEP-at-a-glance

� Differentiated Instruction

� Co-planning

� Pull-asides (for intensive instruction)



Activity One
IEP-at-a-Glance

Know your student�s strengths and 
limitations



Co-Planning: Why do it?

� Research
� Power in partnerships



Co-Planning: What does it take?

� Time
� Commitment to co-planning
� Regularly scheduled planning times
� Motivation to meet the needs in a diverse 

classroom
� Sharing of ideas, materials, strategies
� Both partners bringing important elements to the 
�pot�

� Prioritizing needs
� Capitalize on different styles to improve 

instruction for all



Dianne L. Ferguson, 2002



Dianne L. Ferguson, 2002



What Is Differentiation?

� A teacher�s response to learner needs

� The recognition of students� varying 
background knowledge and preferences

� Instruction that appeals to students�
differences



Content Process Product

According to Students�

Readiness Interest
Learning
Profile

Teachers Can DifferentiateTeachers Can Differentiate

Adapted from The Differentiated Classroom:  Responding to the Needs of All Learners (Tomlinson, 1999).



Discussion Question

What are you already 
doing to differentiate 
instruction in your 
classroom?

Think-Pair-Share



Differentiation Strategies

� All strategies are aligned with 
instructional goals and objectives.

� Specific strategy selection based on 
� Focus of instruction
� Focus of differentiation



Differentiation Strategies (continued)

Jigsaw
Group 1:   Compacting

Group 2:   Independent Study

Group 3:   Interest Centers or Interest 
Groups

Group 4:   Flexible Grouping



Examples of Differentiation Strategies

� Choice Boards

� Tiered Activities

� Learning Contracts



Entrée (Select One)
�Draw a picture that shows what happens during photosynthesis.
�Write two paragraphs about what happens during photosynthesis.
�Create a rap that explains what happens during photosynthesis.

Diner Menu � Photosynthesis

Appetizer (Everyone Shares)
�Write the chemical equation for photosynthesis.

Side Dishes (Select at Least Two) 
�Define respiration, in writing.
�Compare photosynthesis to respiration using a Venn Diagram.
�Write a journal entry from the point of view of a green plant.
�With a partner, create and perform a skit that shows the 
differences between photosynthesis and respiration.

Dessert (Optional)
�Create a test to assess the teacher�s knowledge of 

photosynthesis.



THINK-TAC-TOE
Book Report

Write two Write two 
paragraphs paragraphs 
about the about the 
setting.setting.

Write two Write two 
paragraphs paragraphs 

about the main about the main 
character.character.

Create a Venn Create a Venn 
diagram diagram 

comparing and comparing and 
contrasting the contrasting the 
introduction to introduction to 

the closing.the closing.

Dress up as your Dress up as your 
favorite favorite 

character and character and 
perform a speech perform a speech 
telling who you telling who you 

are.are.

Make a poster Make a poster 
that shows the that shows the 
order of events order of events 

in the story.in the story.

Write a poem Write a poem 
about two main about two main 
events in the events in the 

story.story.

Write a song Write a song 
about one of the about one of the 

main events.main events.

Perform a play Perform a play 
that shows the that shows the 
conclusion of a conclusion of a 

story.story.

Draw a picture of Draw a picture of 
the main the main 
character.character.



Students will be able to write a Students will be able to write a 
fivefive--paragraph essay that paragraph essay that 
states a point of view, defends states a point of view, defends 
the point of view, and uses the point of view, and uses 
resources to support the point resources to support the point 
of view.  The essay will meet of view.  The essay will meet 
the criteria on the state writing the criteria on the state writing 
rubric.rubric.

Students will be able to Students will be able to 
state a point of view and state a point of view and 
successfully defend the idea successfully defend the idea 
using two paragraphs that using two paragraphs that 
defend the point of view defend the point of view 
using main ideas and using main ideas and 
supporting details.  The supporting details.  The 
paragraphs will meet the paragraphs will meet the 
criteria on the state writing criteria on the state writing 
rubric.rubric.

Students will be able to write a Students will be able to write a 
fivefive--sentence paragraph that sentence paragraph that 
successfully states and supports successfully states and supports 
a main idea.  The paragraph a main idea.  The paragraph 
will meet the criteria on the will meet the criteria on the 
state writing rubric.state writing rubric.

AssessmentAssessment

Students will review the Students will review the 
graphic organizer for a graphic organizer for a 
persuasive essay.  Students persuasive essay.  Students 
will be given explicit will be given explicit 
instruction in locating sources instruction in locating sources 
and quotes for their essays. As and quotes for their essays. As 
a prewriting activity, students a prewriting activity, students 
will use the graphic organizer will use the graphic organizer 
to organize their essay.  to organize their essay.  
Students will also compile a list Students will also compile a list 
of five sources that defend of five sources that defend 
their main point.their main point.

Students will receive a Students will receive a 
model of a persuasive essay model of a persuasive essay 
and a graphic organizer that and a graphic organizer that 
explains the construction of explains the construction of 
a persuasive essay.  a persuasive essay.  
Students will also receive Students will also receive 
explicit instruction in writing explicit instruction in writing 
a persuasive essay.a persuasive essay.
As a prewriting activity, As a prewriting activity, 
students will use the graphic students will use the graphic 
organizer to plan their organizer to plan their 
writing.writing.

Students will receive a model of Students will receive a model of 
a fivea five--sentence paragraph and sentence paragraph and 
explicit instruction in explicit instruction in 
constructing the paragraph.constructing the paragraph.
As a prewriting activity, As a prewriting activity, 
students will list their topic and students will list their topic and 
develop a list of at least three develop a list of at least three 
things that support their topic.things that support their topic.

Instruction/Instruction/
ActivityActivity

Students will determine a Students will determine a 
topic, state a point of view, topic, state a point of view, 
and write an essay of at least and write an essay of at least 
five paragraphs that uses five paragraphs that uses 
multiple sources to defend that multiple sources to defend that 
point of view.point of view.

Students will determine a Students will determine a 
topic, state a point of view, topic, state a point of view, 
and write two paragraphs and write two paragraphs 
defending that point of view.defending that point of view.

Students will determine a topic Students will determine a topic 
and will write a fiveand will write a five--sentence sentence 
paragraph with a main idea, paragraph with a main idea, 
three supporting sentences, three supporting sentences, 
and a concluding sentence.and a concluding sentence.

Outcome/Outcome/
ObjectiveObjective

AdvancedAdvancedIntermediateIntermediateBeginningBeginning

Tiered Activity � Writing a Persuasive Essay
4th�6th Grade Classroom



I will read: I will look at and listen to: I will write:

I will draw: I will need:

Here�s how I will share what I know:

My question or topic is:

I will finish by this date:

To find out about my question or topic�

Learning Contract #1
Name _______________________



Learning Contract #2
To demonstrate what I have learned about ____________________, I want to

_ Write a report
_ Put on a demonstration
_ Set up an experiment
_ Develop a computer presentation
_ Build a model

_ Design a mural
_ Write a song
_ Make a movie
_ Create a graphic organizer or diagram
_ Other

This will be a good way to demonstrate understanding of this concept because
______________________________________________________________

To do this project, I will need help with
______________________________________________________________

My Action Plan is________________________________________________

The criteria/rubric which will be used to assess my final product is _________
______________________________________________________________

My project will be completed by this date _____________________________

Student signature: ________________________________  Date ___/___/___
Teacher signature: ________________________________ Date ___/___/___



Assessment in the Differentiated 
Classroom

� Ongoing
� Instruction-dependent
� Student-dependent
� Informative for continued

instruction



Tips for Implementing Differentiated Instruction: Your 
Classroom

� Start slowly.

� Organize your 
classroom space.



Teacher 
Station 1

Teacher 
Station 

2

Group

Assignments
Schedule

Inboxes

Bookshelf



Tips for Implementing Differentiated Instruction: Your 
Classroom (continued)

� Start student files.
� Start student portfolios.
� Use a clipboard.
� Use technology.



Implementing Differentiated Instruction: Your District or 
School

� Start with committed staff.

� Look for existing 
resources/infrastructure. 

� Start with one or two strategies.

� Try it and be willing to alter and extend.



Implementing Differentiated Instruction: Additional 
Considerations

� Teacher support 

� Professional development

� Adequate planning time



Activity Two
Unit Planning

And Lesson Planning



Take a closer look: 
The Planning Pyramid

� Might be done during co-planning

� Could be used in team planning

� Might be done on your own



Co-Planning Process

� Gain trust and commitment
� Increase involvement in curriculum
� Intensify planning sessions
� Maintain co-planning relationships



Efficient Classroom Level Planning 

� Co -Teachers should show a shared 
commitment and enthusiasm 

� Both teachers� names should be posted 
on the door and in the classroom

� All meetings and correspondence with 
families should reflect participation from 
both co-teachers

� Skilled planners trust the professional 
skills of their partners



Efficient Classroom Level Planning

� Efficient planners design learning 
environments for their students and for 
themselves that demand active involvement.

� Efficient co-planners create learning and 
teaching environments in which each person's 
contributions are valued.

� Efficient co-planners develop efficient routines 
to facilitate their planning.

� Planning skills improve over time.



Two Stages of Classroom Co-Planning

1. Getting to know each other
2. Weekly co-planning



Getting to Know Each Other

� Ease into working with one another
� Deal with the �little� things first
� These typically become the

deal-breakers down the road, and 
preventing these road blocks early
can make life easier.

Walther-Thomas, Bryant, & Land, 1996



Co-teaching: The Six Approaches

� Station teaching

� Alternative teaching

� Team teaching

NOT HIERARCHICAL

� One teach, one 
observe

� One teach, one 
assist

� Parallel teaching



Accommodations

� No change to the content or performance expectations
� No change in the standards specified for the students
� The accommodations address the diverse learning 

needs across all subject areas
� Consideration has been made regarding: 

� Presentation of the teaching material: Visual, auditory, tactile or 
kinesthetic

� Instructional Grouping
� Adjustment to Planning and Scheduling Timeline
� Learning styles that foster achievement
� Additional supports that student/s may require: Peer Tutoring, 

paraprofessional support, assistive technology
� What methods will be used for motivation and reinforcement 
� Whether pre-teaching the lesson is needed



Examples of Accommodations

� taped books 
� math charts 
� additional time 
� oral test 
� oral reports 
� preferred seating 
� study carrel 
� amplified system 
� Braille writer 
� adapted keyboard 
� specialized software 



Modifications

� Be aware of what knowledge and skills are being 
assessed to determine whether the instructional 
focus on what students will need to do in an 
assessment is being maintained

� Subject matter needs to be altered
� The performance expected of the student/s is 

changed
� Keeping the subject matter and essential curricular 

goals and standards the same but considering 
changing the materials used in the lesson. 

� Teacher will design new material and tasks for 
individual children that mirror the general education 
curriculum. 

� Using a textbook or text in the same subject matter 
but that is below that grade level of the class. 



Examples of Modifications

� Second language exemptions 
� Withdrawal from specific skills 
� Include student in same activity but 

individualize the expectations and 
materials 

� Student is involved in same theme/unit 
but provide different task and 
expectations 



Tracking and Monitoring 
Student Progress



Using a Variety of Assessment Tools

� Curriculum based measures (CBMs)
� Benchmark Assessments
� Interim Assessments
� Diagnostic assessments
� Summative assessments



CBMs

� Help teachers keep track of student progress in 
a specific area of basic skills

� Motivates students by giving them an explicit 
goal and clear feedback on progress

� Help teachers �catch� students who are failing 
to make progress 

� Alert teachers to the need for change in the 
instructional process



Benchmark Assessments

� Support tool for teachers designed to give 
them more frequent analysis on a strand-by-
strand breakdown of what students 
(individually and as a class) know or do not 
know, and to assist them in adjusting their 
instruction as necessary

� For both general and instruction through the 
curriculum and anticipating state test results

� Given three to four times per year



Diagnostic Assessments

� In-depth, reliable assessment of target 
skills

� Used for planning more effective 
instruction

� Results should be used for intervention



2. Gather 
student data

CBMs
Benchmark
Diagnostic

6. Build next steps

1. Organize for 
Collaborative Work

Co-Teaching Relationship
Co-Planning

3. Develop an Action Plan
Pyramid Planning

Differentiation

4. Examine 
Instructional 

Strategies
Co-Teaching

Direct Explicit 
Teaching

5. Assess Progress

Data 
Life Cycle

Data Wise Improvement Cycle



Questions and Answers



Contact Information

� Charlene Roach-Glymph
Training and Technical Assistance 

Specialist-Least Restrictive Environment 
and Inclusive Practices
charlene.roach-glymph@dc.gov
202.741.5944

mailto:charlene.roach-glymph@dc.gov


Resources



http://www.frsd.k12.nj.us/rfmslibrarylab/di/differentiated_instruction.htm



http://eduscapes.com/tap/topic73.htm

http://www.frsd.k12.nj.us/rfmslibrarylab/di/differentiated_instruction.htm


http://www.internet4classrooms.com/di.htm

http://eduscapes.com/tap/topic73.htm


http://www.plpsd.mb.ca/division/differen.htm

This page has an Excellent 36-page 
handout

http://www.internet4classrooms.com/di.htmhttp://www.plpsd.mb.ca/division/differen.htm


http://www.kurwongbss.qld.edu.au/thinkin
g/Bloom/blooms.htm

http://www.kurwongbss.qld.edu.au/thinkin


http://www.kn.sbc.com/wired/fil/pages/listd
ifferensp.html

http://www.kn.sbc.com/wired/fil/pages/listd


http://www.openc.k12.or.us/reaching/tag/d
csamples.html

http://www.openc.k12.or.us/reaching/tag/d


http://www.funlessonplans.com/differentiat
ed_instruction.htm

http://www.funlessonplans.com/differentiat

